Excerpt 2 from Project Form Report
Key points:

· Define common vision, goals with regard to early childhood transition

· Identify all key players providing early childhood services

· Standardize, streamline processes, procedures what processes/procedures?

Start smooth early childhood transitions with interagency coordination, collaboration

Make an inventory of public and private agencies involved in early childhood services, call on each to nominate a representative to regularly attend meetings, and collectively establish uniform definitions, processes, and goals to create a unified transition program.

A recent analysis by Project Forum at the National Association of State Directors of Special Education cited six states -- Florida, Indiana, Kentucky, New Hampshire, New Mexico, West Virginia – for drawing together all the varied early childhood programs under one state-coordinated umbrella. 

Now, these states are better able to foster dramatic improvements in meeting childhood transition indicators through formal processes, interagency agreements, and a common vision.

Finding ‘key players’
The first step, said Mary Jo Paladino, state coordinator for the Indiana Transition Initiative for Young Children and Families in Granger, Ind., was defining what the “vision and the scope would be for key stakeholders at the state level.”

This required integration among state agencies that manage early childhood, family, health, and education services. “It was important to establish that focus initially and formalize the initiative at the state level,” she said. “That helps to figure out who are the local stakeholders and partners you want at that table.”

Paladino said Indiana’s transition initiative, launched in 1999, was aimed at creating a comprehensive training program managed at the state level through regional collaboration coordinators. 

But first, she said, they had to “identify (local) key players” and “bring them together to learn who each other were – their differences, similarities, requirements – to get everybody’s philosophy on the same page.”

Michelle Lewis, coordinator of the New Hampshire Supporting Successful Early Childhood Transitions (SSECT) program at Parent Information Center in Concord, N.H., said when representatives from various agencies were assembled four years ago at the start of her state’s transition project, there were more questions than answers.

“We brought people together to have a discussion of what are the rules,” she recalled. “What is mandated to us by Part C? What are the requirements of pre-K special ed? What are their requirements before they even find a child eligible?

“Before we did this,” she continued, “people didn’t know what they didn’t know. They would be operating the way they always did, without knowing the requirements of the other systems.”
‘Speaking the same language’
Brenda Mullin, director of the Kentucky Early Childhood Transition Project at the University of Kentucky in Lexington, said as many as 35 different agencies were providing local early childhood services in some areas in “fragmented partnerships.”

“Speak with 35 different people and you will find a lot of information out with what is working and what is not,” Mullin said. “The goal was to turn that conversation into a procedure and a policy.”
In 2001, the state launched a transition initiative designed to synthesize standards without diminishing local control. The first step was a comprehensive assessment of services.
“Transition planning for us meant finding out what is working and what is not. We started with HANDS [Health Access Nurturing Development Services] going all the way to kindergarten,” she said. “How do you prepare a child now? Where do you see gaps? How do you explain this to parents? How many of us are using the same instruments and standards and guide so we know if we are developing a common language?”
What Mullin learned was, often, there was a disconnect between agencies and families.

“We had an acronym alphabet soup,” she said. “People used a lot of acronyms with families and very rarely took the time to explain what that was, never mind explain where they were along the continuum of services.”
KECPT established 15 regional transition councils and created “a checklist for conveners” to encourage “a true conversation in building an idea within that continuity and congruency, and how they are engaging families,” Mullin said. 
That emphasis is paying dividends. “Kentucky started out almost 50th in child care in terms of regulations and quality [in 2001]. We have now moved up in a very short time to 36th,” she said. “That is not where we want to be, but I am beginning to see the self-satisfaction of people who are seeing the difference. You have people out there now who are speaking the same language, using the same approach, using the same materials.”

SIDEBAR

Develop a ‘lattice’ to standardized success 
Brenda Mullin, director of the Kentucky Early Childhood Transition Project at the University of Kentucky, in Lexington, Ky., said training all prospective new teachers in early childhood issues can greatly advance transition success.

Realizing this, KECTP has developed “a lattice across the community college and university system so that the teachers we were growing were all learning the same things,” she said. “The only previous uniform requirement [was] how many hours [prospective teachers] studied early childhood issues.”

What has emerged, Mullin said, are “standards that define the core [curriculum] content. That is, you need to make it very clear what every teacher needs to know about children ages 1-5. Make it clear, too,  ; what children between the ages of 1 and 3 should know, and what children need to be able to do  at age 4 and  5.”

With these parameters established, Mullin said, Kentucky then “backtracked into inclusion” by ensuring all agencies used these standards as common measuring tools.

“If we all speak the same language, so we can speak with families in one voice, the families get it,” she said. “The goal was to get to the core of how each agency interacted with families. We became like the spoke in the wheel so we had a healthy baby and a parent who understands, who is prepared better in how to care for that child, who sees the value of education, intervention, pre-school, Head Start, visitation program, child care, the whole gamut.” Can we paraphrase to synthesize this quote's message?

SIDEBAR

Collaborate for joint benefits
The matrix of agencies, organizations, and nonprofits in New Mexico that “really didn’t know each other” before representatives were “invited” to attend meetings on coordinating early childhood services now engage in an array of joint projects, including Child Find.

Sophie Bertrand, coordinator for the Early Childhood Network/Preschool Network at the Center for Development & Disability at the University of Mexico’s Pediatrics School of Medicine in Albuquerque, N.M., said such dynamics are not unusual when assembling people with diverse talents but similar goals on regional transition teams.

“There was a period of forming relationships, understanding each other’s roles, what their requirements were, what were the needs of each others’ systems,” she said. “Over time, they developed relationships with each other as people. Now, the team rallies to support each other. That is what keeps it going. It evolves into other efforts, such as joint Child Find, joint training.”
SIDEBAR
Join forces with child-care providers

Brenda Mullin, director of the Kentucky Early Childhood Transition Project at the University of Kentucky, in Lexington, Ky., said an example of how to integrate diverse services into one cohesive statewide transition effort is Kentucky’s “Building a Strong Foundation For School Success” program

This program provides regularly updated guides that were  “created by quality enhancement coordinators using the standards and the quality document to help child care programs increase their quality, create lesson guides for lesson plans, and a healthy understanding of what developmentally appropriate practices are,” she said.

The program features a continuous assessment guide and comprehensive screening services that can be evaluated to determine if a child had a disability or a developmental delay, Mullin said.

“The improved instruction” offered by the “Building a Strong Foundation For School Success” program “has been validated as having the criteria we need for evaluation after screening,” she said. “The importance of continuous assessment is, at any given time, how is that child developing? Are they developing what they need for school readiness, birth to 5?”

Mullin said KECTP tracks a student’s “continuous data,” which document a child’s progress and craft individualized curriculum even before kindergarten.

Haughery, John. “LRE Compliance and  Early  Childhood Report”, LRP Publication  2009


